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Sources of Information
1. Learning Development 
• Conducted by the First Year Success (FYS) Team
• Survey sent to a total of 8262 first year students; 1297 students participated, fewer responded 

to open-ended questions.
• May 2020 – returned home, full lockdown

3. Learning Development 
• Survey conducted by SI Leaders mainly to SI attendees across faculties (n = 111) 
• 1st to 4th years of study
• 24 May 2021 – 20 July 2021 

2. Teaching Development
• Q3 of 2020 ushered in the beginning of Phase 2 of Iingxoxo.
• Focus groups: putting the spotlight on students, their experiences, challenges and what still 

needs to be done to make learning and teaching more accessible to students.
• Conditional return to campus
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Responses of first-year students 



• Opportunity to continue learning
• Convenient and time saving
• Simple way to learn – learn something new everyday
• Use of LMS as a central repository – increased organisation
• Learn at own pace and time (repeat opportunities)
• Students expressed appreciation of the various resources shared

by their lecturers and the university:
o Voice-over PowerPoint slides
o Videos that they can/could view multiple times in their own time
o Latest editions of online textbooks
o Couriered course material
o Laptop option

• Being given extended time to complete their online activities
• Timeous response to emails
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• Increased workload – lot of content in a very short space of time
• Too many assessment activities across various modules
• Dealing with clashes and forced to make decisions  
• Limited time to write assessments
• Slow in typing = not completing tasks
• Pressure led to a peer-to-peer assistance systems – screen-grabbing

responses and sending to friends via WhatsApp = academic dishonesty

• Unfavourable home conditions
• Poor connectivity (lecture & assessment interruptions, delayed submissions)
• No devices and/or requisite software
• Delayed delivery of learning materials
• Data limitations
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• Single use of recorded lectures
• Poor quality recordings
• Expecting students to self-study

• Not all lecturers were responsive, and some did not make contact

• Not all feedback on marked assessment activities was useful

• Loss of access to resources – accessing the library/study areas on 
campus/labs

• Loss of human networks and connections – inability to learning 
through group interactions, asking questions in real time, picking up 
cues from sessions, sharing materials

• General anxiety about the quality of the qualification
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Psycho-social Impact
§ Overwhelmed 
§ Stressed
§ Depressed
§ Frustrated
§ Not coping
§ Confused
§ Disoriented
§ Self-esteem
§ Doubt (lingering feeling – might 

have missed something)
§ Keeping motivated

§ Procrastinating/time management
§ Concentration
§ Anxiety
§ Family relations
§ Intimate partner violence
§ Suicidality
§ GBV
§ Loss and Bereavement
§ Social Isolation
§ Disempowered (dependent on 

lecturers and their participation)



Coping Strategies

• Being motivated to take responsibility for own learning

• An increased sense of independence

• Gaining self leadership skills (self-discipline, self-control, constant focus)

• Better planning, prioritising, and keeping track of activities

• Good time management

• Improved communication skills



• Uniform and improved use of LMS
• Training staff and students on online learning and teaching methods
• Clear guidelines on the use of Moodle 
• Use of application questions instead memory questions
• Online consultations with departments
• Providing hard copies supporting learning materials
• More mentoring and interactions with senior peers
• More modules with SI
• Limited clashes on timetables (lecture/assessment)
• Accommodating students who register late
• Better communication and patience 
• Create opportunities for group study interactions
• More mask to mask opportunities
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To conclude

§ Let’s be mindful of Garrison, Anderson, and Archer, 
(1999)‘s Community of Inquiry Model that reminds us 
of three essential components of online learning 
experiences:

1. Engagement with content (cognitive presence)
2. Engagement regarding goals (teaching presence)
3. Engagement with participants (social presence)


