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UFS APPROACH TO DEVELOPING GRADUATE ATTRIBUTES
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Phase 1

How would we prove that we are developing an employable graduate?



• Approach: Extensive literature review and thematic analysis
– Employer perspectives

• Employer expectations from South Africa, the UK, Europe, Australia, and the 
US

• Entrepreneurship frameworks from EU, UK and World Economic Forum

– Quality and Benchmarking
• AAC&U 16 VALUE (Valid Assessment of Learning in Undergraduate 

Education) Rubrics to benchmark quality skills development
• NQF (HEQSF) and Degree Qualification Framework (US)
• Council for the Advancement of Standards in Higher Education (CAS)

– Institutional alignment and consultation
• 2014 Approved graduate attributes
• Faculty attribute statements based on professional board requirements

– Senate approval October 2019
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Phase 1: Definition and consensus building



• Underpinned by foundational core skills 
• Literacy, numeracy, scientific literacy, ICT literacy, financial literacy and 

cultural and civic literacy 
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8 UFS GRADUATE ATTRIBUTES
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VALUE Rubrics – Background

V – Valid
A – Assessment of 
L – Learning in
U – Undergraduate 
E  – Education 

How it was created: 
• Avoid disciplinary 

jargon
• Focus on what 

students can do
• Tested at more than 

100 colleges + 
universities before 
publishing in 2010

How it can be used:
• Inform curriculum design
• Guide the development of standards
• Create shared expectations of learning
• Assess student progress
• Evaluation tool 

Used at >5000 
institutions across the 

world

Phase 2: Approach selection and deep contextualisation



What is a rubric and how does it work? 



• Important VALUE rubrics assumptions:

– (1) that all students bring with them a set of skills and abilities that offer a 
basis upon which further growth and development of learning is built; 

– (2) that the better higher education can articulate what outcomes, the more 
likely it is that educators can design and deliver intentional practices that 
will enhance student ability to achieve quality performance; and

– (3) that learning is an iterative and complex set of experiences that need to 
be integrated and practiced over time, with educational settings designed to 
be progressively more challenging and assessed for high levels of attainment.

• Deep contextualization
– Graduate Attribute and Skills Development Forum (GASDF)

• +50 academics and professional staff 
• Interrogated all aspects and contextualized components to the SA context
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Phase 2: Approach selection and deep contextualisation



• Curriculum mapping is about recognising and displaying how 
the attributes are already being developed in the discipline, and 
identifying areas where faculties feel the attributes need to be 
strengthened. 

• Co-curricular mapping focuses on aligning co-curricular 
offerings and building High Impact Practices (HIP’s) that allow 
student and opportunity to integrate their learning.
– For example: 
– Students who participate in service learning are able to:

• Connect their learning to societal problems or issues;
• Develop or clarify a personal code of values and ethics;
• Solve complex real-world problems; and 
• Be an informed and active citizen.
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Phase 3: Curricular and co-curricular mapping



• Aligning assessment practices to provide evidence of graduate 
attribute development and the development of signature 
assignments where needed 
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Phase 4: Quality enhancement through intentional 
assessment integration

Phase 5: Empowering students to reflect on and 
display their attributes

• e-Portfolios as a HIP enables:
a) ePortfolios, done well, advances student learning and success; 
b) it not only advances graduation and retention, but also, by making learning 

visible, allows and facilitates the process of students reflecting on their 
learning and taking ownership of it; and

c) it is not limited to students, it is also a tool for staff learning and institutional 
learning. Eynon and Gambino (2017)

• Empowering students to use digital platforms to position themselves
– LinkedIn




